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As stated previously, an IEP is, in essence, 
a management tool that stipulates who will 
be involved in providing a special education, 
what services will be offered, where they will 
be delivered, and for how long. In addition, an 
IEP gauges how successfully goals have been 
met. Although the IEP does contain a mea-
sure of accountability, it is not a legally binding 
contract; schools are not liable if goals are not 
achieved. Schools are liable, however, if they do 
not provide the services stipulated in the IEP. 
IEPs are to be reviewed annually, although par-
ents may request an earlier review. A complete 
reevaluation of the pupil’s eligibility for special 
education must occur every three years. PL 
108–446 waives this requirement, however, if 
both the parents and school officials agree that 
such a review is not necessary.

IEPs are not meant to be so detailed or 
complete that they serve as the entire instructional agenda, nor are they intended to 
dictate what the individual is taught. They do have to be individualized, however, and 
address the unique learning and/or behavioral requirements of the student. It is for this 
reason that we find fault with the growing reliance on computer-generated goals and 
objectives. Although computer-managed IEPs may serve as a useful logistical tool, like 
Bateman and Linden (2012), we have grave doubts as to the educational relevancy of 
this procedure and question its legality. We hope teachers will use this resource only as 
a starting point for designing customized and individually tailored plans.

One of the challenges confronting the IEP team is ensuring that students have 
access to the general education curriculum as stipulated in both the 1997 and 2004 
reauthorizations of IDEA. But what is the general education curriculum? In most 
instances, it is the curriculum that typical learners are exposed to, which is often 
established by individual state boards of education. The IEP must address how the 
pupil’s disability affects his or her involvement in and ability to progress in the 
general education curriculum. The underlying assumption seems to be that even if a 
child is receiving a special education, he or she should engage in the general educa-
tion curriculum. Documentation is required if the team believes that this curriculum 
is inappropriate for a particular student.

IDEA 2004 requires the IEP team to develop measurable annual goals while also 
emphasizing exposure to the general education curriculum. Goal statements are pur-
posely broad. Their intent is to provide long-range direction to a student’s educational 
program, not to define exact instructional tasks. Based on the pupil’s current level of per-
formance, goals are “written to reflect what a student needs in order to become involved 
in and to make progress in the general education curriculum” (Yell, 2016, p. 223). They 
represent reasonable projections or estimates of what the pupil should be able to accom-
plish within the academic year. They also answer the question “What should the student 
be doing?” Annual goals can reflect academic functioning, social behavior, adaptive 
behavior, or life skills. Regardless of their emphasis, goal statements should be positive, 
student oriented, and relevant (Polloway, Patton, Serna, & Bailey, 2013).

Measurable annual goals should include the following five components:

•• The student (the who)
•• Will do what (the behavior)

Parents play a crucial role in developing their child’s individualized education 
program.
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